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Social interaction and
cooperative learning are
paramount in positive

learning experiences
~Vygotsky, 1978
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Overview of Co-Teaching
in Higher Education




Defining Co-Teaching

0“Two or more professionals delivering
substantive instruction to a diverse, or
blended group of students in a physical
space” Cook & Friend, 2005; p. 5

oWenzlaff et al. (2002) adds that co-teaching
should enhance what cannot be done alone




Co-Teaching Models

Strategy

One Teach, One Observe

One Teach, One Drift

Station Teaching

Parallel Teaching

Supplemental Teaching

Team Teaching

Alternative (Differentiated) Teaching

Definition/Application

One teacher has primary instructional responsibility while the
other gathers specific observational information to students. The
key to this strategy is to focus the observation - where the
teacher doing the observation is observing specific behaviors.

One teacher has primary instructional responsibility while the
other assists students’ with their work, monitors behaviors, or
corrects assignments, often lending a voice to students or groups
who would hesitate to participate.

Co-teaching pair divide the instructional content into parts and
each instructs one of the groups. Groups then rotate or spend a
designated amount of time at each station.

Each teacher instructs half the students. The two teachers are
addressing the same instructional material. The greatest benefit
to this approach is the reduction of student to teacher ratio.

This strategy allows one teacher to work with students at their
expected grade level, while the other teacher works with those
students who need the information and/or materials remediated

Well planned, team taught lessons, exhibit an invisible flow of
instruction with no prescribed division of authority.

Alternative teaching strategies provide two different approaches
to teaching the same information.




Benefits of Co-Teaching

oEncourages educators to grow collaboratively
rather than feeling isolated (cook & Friend, 2005)

oStudents may receive increased attention
and receive answers to questions in a timely
manner

oStudents build meaningful relationships with

teachers, which increases student success
(Birrell & Burrough, 2005)




[n your professional

d
. what are

some benefits to
co-teaching in higher

opinion an

experience

education?



Benefits to Co-Teaching in
Higher Education

olllustrates effective co-teaching models for
teacher candidates

olmproves higher education instructional

strategies
oCrow & Smith (2003) found that professors
otrust diverse opinions
ovalued others knowledge base
as a result of co-teaching




Benefits to Co-Teaching in
Higher Education

oEncourages teacher candidates to safely take
risks with their instruction

(Birrell & Burrough, 2005)

olllustrates effective special education and

general education inclusive models

oRoth & Tobin (2002) found that educators
cannot truly appreciate co-teaching until
they participate in the process
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[ssues Related to Co-Teaching
in Higher Education

oLimited research conducting on co-teaching
In higher education (Literature Review Table)

oTypically, faculty collaborate on research but
not on teaching Ferguson and Wilson, 2009

oPersonality conflicts

oCo-teaching is challenging (e.g., Students may
feel confused on which professor to communicate
with, professors may have different perspectives in
promoting positive student success)




Our Model of Co-Teaching
in Higher Education
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Course Participants

014 KU students

014 WSU students

01 KU professor in special education
01 WSU professor in special education
01 graduate teaching assistant from KU
01 technology specialist from KU




Course Format

oMondays from 4:30 to 6:30 pm, CST

oSynchronous Course - online, live; however,
we hosted two asynchronous classes

oCourse hosted through KU’s
oBlack Board
oAdobe Connect
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My KU Courses

DR. Mary Morningstar

Email mmorningstar@ku.edu

Work Phone 785-864-0682 (w) 785-218-3305 (cell)

Office Location 546 JR Pearson Hall

Office Hours By appointment

Personal Link http:/transitioncoalition.org

Notes

| am an associate professor in the Department of Special Education and Director of the Transition Coalition, a research and training center for the
transition to adulthood and secondary special education for youth with disabilities. The Transition Coalition is designed to maximize transition
professional development at national, state and local levels through online training and technical assistance. Most of the work we currently do is using a
variety of online methods.Before coming to KU, | was director of a small community-based non-profit that provided state-of-art services for individuals
with disabilities. Before moving to Kansas, | was a teacher of students with severe disabilities in a variety of setting from segregated to inclusive school
environments.Currently, | direct several federally funded grants including those that support the Transition Coalition. | also co-direct the KU Transition
Masters program and the KU Secondary Special Education and Transition Program, a doctoral program that focuses on transition policy development
and secondary school reform.| spend most of my free time busy with my 3 kids - Alexis 17 and in 11th grade; Ellie is 15 in 9th grade and Mariah is 12 in
8th grade. My husband, Peter, is retired and now works part-ime for the school district as a Health Aid (after 25 years in emergency medical semices).
He does most of the driving around with the kids after school. In what little free time | have, | try to run every other day; walk my dog; and read (at least one
amonth in time for my book club).

Dr. Mandy Lusk

Email mandy.lusk@wichita.edu
Assessments Work Phone (316) 978-6367
Office Location Corbin Education Building Office# 116
| CaseStudy / Office Hours Mondays 2:00 - 4:00 p.m. Thursday 3:30 - 4:30 p.m.
Notes
I, Dr. Mandy Lusk, always dreamed of being a special educator. In fact, | eamed my undergraduate and master's degree in special education from

COURSE MANAGEMENT Mississippi State University. | served as a teacher of students with exceptionalities for seven years before | continued on to eam my doctorate in special
aducafion at the Universitv of North Texas | currentlv serve as nroaram chair and assistant nrofessor at Wichita State Universitv Mv research teaching
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My KU Courses
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Get to Know your Classmates!

Attached Files: [3 studentwikis2013.docx £ (1.148 MB)
(3 student wikis2013short.docx £ (1.137 MB)

Announcements You might want to download and print this document, it's a paper copy of the wiki, so you can get to know your classmates...

one is the version with picture and description,

other is just pics and names.Might be helpful for breakout sessions on Connect!

Welcome Letter
Attached Files: [ SPED844 LetterSp1-11-2013.doc (% (45KB)
[ Adobe Connect Checklist SPED 844 sp2013.docx £ (79.254 KB)

This was emailed to students but in case you didn't see it, we've posted it here as wellll

Syllabus




7 Strategies for Teaching Pre-Symbolic Communication Skills

Readings
Chapter 5 Downing, Ch. 5 JRF)

TCH PRE-SYM
Attached Files: [ Training Styles videoStudy Guide.docx (86.752 KB)

Please complete the Study Guide for watching the video and upload completed study guide here.

Required: Handouts for Video

Attached Files: [j teaching Styles handoutl.pdf (927.893 KB)
[§.additionalresources.pdf (129.874 KB)
[ Training Styles videoStudy Guide.docx (86.935 KB)

For homework, you will need to watch this 45 minute video. Please view it before coming to class.
PLEASE PRINT BEFORE VIEWING VIDEO

1. Study guide to use while watching the video - print or download and have ready, there are specific questions I'd like you to answer and think about before we meet for cl
2. Handout of slides shown during video
3. Other resources referred to during video (training styles list, training styles definitions, prompting hierarchy)

Training Styles Video FULL VERSION (45 MINUTES)
THIS IS THE FULL VERSION OF THE VIDEO, IT'S 45 MINUTES LONG AND MAY TAKE UP TO 20 MINUTES TO UPLOAD IF YOU ARE ON A SLOW CONNECTION SUCH AS WIFI
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1 Blackboard Learn

COURSE MANAGEMENT

¥ Control Panel
» Files

v Course Tools

Announcements
CengageNOW Gradebook
CengageNOW Instructor Tools
Collaboration

Contacts

Course Calendar

Course Gallery

Course Merge

Discussion Board

Glossary

Goals

Journals

Manage Campus Pack
McGraw-Hill Higher Education
Messages

Respondus LockDown Browser
Rubrics

SafeAssign

Self and Peer Assessment
Send Email

SoftChalk - Synchronize Copied

Done

ackboard 'earn - Windows Internet Explorer
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Delete
O Forum
Effective Practice in

the Education of
Students with Severe
Disabilities

Forum is no longer
available. Available until:
Thursday, September 27,
2012 11:59:00 PM CDT.

Designing and
Planning A Student's
Educational Program

Forum is no longer
available. Available until:
Thursday, October 18,
2012 11:59:00 PM CDT.

Community-Based
Learning for Students
with Disabilities

Forum is no longer
available. Available until:
Thursday, November 8,
2012 11:59:00 PM CST.

Teaching Functional
and | ifa Qlille

|i| Michael Wehmeyer 2

Instructions: Three discussion questions have been posted. Click on the "Effective Practice in
the Education of Students with Severe Disabilities" thread to go to those questions. Click on
each thread, read the question or questions, then click on the "Reply" button. That will take
you to a new screen on which you can write and submit your response. When you are
responding to another person's post, click on the "Reply" button within that particular message.

Instructions: Three discussion questions have been posted. Click on the "Designing and
Planning A Student's Educational Program" thread to go to those questions. Click on each
thread, read the question or questions, then click on the "Reply" button. That will take you to
a new screen on which you can write and submit your response. When you are responding to
another person's post, click on the "Reply" button within that particular message.

Instructions: Three discussion questions have been posted. Click on the "Community-Based
Learning for Students with Disabilities" thread to go to those questions. Click on each thread,
read the question or questions, then click on the "Reply" button. That will take you to a new
screen on which you can write and submit your response. When you are responding to another
person's post, click on the "Reply" button within that particular message.

Instructions: Three discussion questions have been posted. Click on the "Teaching Functional
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% Control Panel

* Files

~ Course Tools
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* Help

Applying Knowledge Asynchronously:
Small Group WIKI's

Required: Transition IEP Wiki Subscribe

Visible to: SPED 856: Transition Education and Services (Fall 2012) (SPED856-010) — Everyone

You will complete a small group project analyzing a sample IEP using the I-13 checklist. Each group will be assigned an IEP and you must use the Indicator 13 checklist to analyze
reflections and evaluation of the IEP within this Wiki. You will see, once you are on the wiki, you can do this as a group. You can revise and edit each others’ comments untd you feel the w
midnight of this week:

1.Use the indicator 13-B checklist to evaluate the |IEP. Please use this time to identify what will need to be changed to meet the new regulations.
2. After your group have completed the checklist, summarize your findings in the wiki using the guestions listed for you based on the Indicator 13 checklist and any other information, resources and research you h
< 3. Your score is based on your group performance. Bb tracks who has added content or revised someone else's work, so the instructors can keep track if any one person does the bulk of the work and if there are

Home Page
Edited by Nerissa Birdsell on 10/2/2012 at 7:41 AM, CDT.

Tags: None (Edit)

You will complete a small group project analyzing a sample IEP using the I-13 checklist. Each group will be assigned an IEP and you must use the Indicator 13
requirements and to discuss the areas in need of improvement. You are required to post your reflections and evaluation of the IEP within this Wiki. You will see, once y¢
each others' comments until you feel the work is complete. You do not need to submit a paper or any assignment to Blackboard. Your group work on the Wiki is due |

1.Use the Indicator 13b checklist to evaluate the IEP. Please use this time to identify what will need to be changed to meet the new regulations.

2. After your group have completed the checklist, summarize your findings in the wiki using the guestions listed for you based on the Indicator 13 checklist and any othe
class. Be certain to provide both the strengths and weaknesses of the |IEP. Support your reasons with references to readings and other materials.

3. Your score is based on your group performance. Bb tracks who has added content or revised someone else's work, so the instructors can keep track if any one
don't expect this, but we can grade accordingly if one in your group does not actively participate.

Group 1--Vu's IEP: Angie A_, Knista, Nicole, Kila

Group 2--Sam's |EP: Kaci, Rhonda, Catherine, Rebecca, Venus
Group 3--Tom's IEP: Bethany, Loretta.Nerissa, Elezibeth,
Group 4--Kirk's IEP: Maria, Colleen, Renee, Heather

Group 5--Joe's |IEP: Darliss, Christina, Trisha,

Group 6--Katie's IEP: Barry, Pam, Wendy, Angela S.

Here are directions for what what you and your group members will do- You may want to print this next piece for reference:
1. Go to your Group page (you can find it on the right column) and find the IEP of your group. You can download the |EP by right clicking the IEP and saving it to your ¢

2. Use the Indicator 13 Checklist Form B ChecklistFormB.pdf to evaluate the IEP. Please take some time to identify what will need to be changed to meet the new regul
Indicator 13 Checklist on the second page of the Form B. It can help you answer the questions (Number 1-8).

3. EAch of you can respond to the questions, but do it as a group, meaning, one can get started on the wiki, and then the others can add to the comments, make chang
checklist (Numbers 1-8), answer the last question (Number 9) to summarize your findings in the wiki using the questions listed for you and on the Indicator 13 checklist:
about from class. Be certain to provide both the strengths and weaknesses of the IEP. Work as a group, do not each list a response, but work to improve and

4. To post your review comments:
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Attendee List (24) Camera and Voice Notes 41

v Hosts (4) http://cliuat.wikispaces.com

.& Gina Debarthe what did you like?

@ Johnwhite I liked the SETT process flow chart. KT

@ MandyLusk2 : \ : | can see using the Team Action Plan helping to keep everyone
& Mary Morningstar . » organized and accouqtable, MDS . .
Something | didn't like was the necessity to be a member in order to access most of the information.--TG

» Presenters (0)

v Participants (20) The boardmaker resources really help with guiding through the procedure. LI
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& Corrine Baliel 2
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() stimulus Prompting

(0] Transferring stimulus control
() Reinforcement Procedures
Kathy Kelly: | don't mind

Gina Debarthe: think my audio is now working,

Tammy Gorges: Welcome back Gina! (© shaping

© General considerations for eliciting communicative behaviors .

Tech Support
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Mandy Lusk: NAMES of People in Breakout session

Suzanne Gay: Is it usually pretty intrinsically motivating when a student e

joint attention via the methods described (remote control toy), adult sha ] , ,

enjoyment that makes it very likely to be something you can build on 1.What EXperiences have you had with helpmg move
students from Pre-intentional to intentional to symbolic

Gina Debarthe: bubbles are fun too! e ) ) )
communication? (hint: think about the Triangle)

Delores Steinbach: thanks for pointing that out!

Jordan Ast: turn off camera when we go to small group? only use mics?
Jordan Ast: ya, we always try to react before it gets beyond biting the shi 2. What examples of intentionality did you find among

Mary Momingstar i yping.. the students from the video?

Tech Support o ) . )
3. Why is it important to terminate conversations with

Need Tech Support? B  students? How do you do it?

Contact John White: 3
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Collaboration &
Teaching Strategies

oSamples of instructional practices uploaded
to “co-teaching in higher education” website

oEach professor brought positive additives to
the course format and students

oe.g., Mary has taught course for 7 years
previously

oe.g., Mandy observing students in field
experience placements

oCo-teaching limitations/issues




Collaboration and Teaching
Strategies

Communicating and Building Community
oConnection to instructors

oEmail and assignment submission policies

oVirtual office hours
oAnnouncements

oDiscussion Boards: Connecting with each
other




SPED 844 Assessment Plan Requirements
65 Points

A. Introduction 1-2 pages (15 pts.)

verview ) of the student (Please do not use real names in
this report) ThiZWill include general descriptiqn of student (age, '

? disability diagnosis.); | program in (grade, school, A ——
3

inclusion in genacaked elC.);
Talla is a fifth grade student, age 11, diagnosed with cerebral palsy. In addition to her cerebral

Assessment Plan

Community Supports and activities.

assngnment palsy, Talla has also been diagnosed with an intellectual disability, seizure djsorder, cortical vision
unctional Abilities (1 ) You must include information at' impairment, hearing loss, quadriplegia, and scoliosis®, among others. She lives with her biological
Student’s fun llities, strengths, needs. Describe their cun E tather, her adoptive mother, and her younger sister. Talla is filled with humor, laughter, and
communication skills (e-g-., pre'symp()"C, ?merging.‘or symbolic ¢ E excitement. She expresses these emotions in various ways, such as cooing, laughing, and smiling. She /
see below for further detail about thIS). This should include enoug: a music lover and a dynamic individual to spend tim'_‘ i rtantly, Talla is an excellent 1/
information about their communicative characteristics for commu; —_— _ . B _ ' i
can confim your identification of the student at the communicatic ! communicator. She will communicate a surprising amount of information to keenly aware partners. \fﬂ,fa’ Pl
have described. Include: f f i Talla is in an inclusive class__r‘pom and she is pulled out of that environment to the resource room fO"a\ \J é
1. _Communication leygl (pre-symbol, emerging, symbolic) de :

each day for instruction with the special education teacher. Talla has a one-on-one paraeducator with
S aiat 2 (S

S (2 pts)
Level of communication on 3-stage model (pre-intentional,
but intentional, symbolic&%pts)

Form of student's communfication (2 pts)

Function of student’'s communication (2 pts)
Environmental factors & Tasks student is engaged in w/in
(2pts)

her at all times. Talla is in an urban school, built into pods. Pods are sets of three classrooms withou
enclosed walls or doors. What happens in one classroom in the pod is heard in another. Unfortunately,

this intensifies the visual and auditory clu iences, making it difficult to learn new

aprw N

concepts in this environment.
The paraeducator and special education teacher utilize a visual schedule made with pictorial

o
graphics and photographs (Beukelman, , pgs. 53-66, Mf) Talla’s quantity of symbolic

communication increased after the visual schedule was established. Before, and sometimes still, Talla /

Your assessment plan should focus on collecting information that:
taking your student to the next level of communication. Therefort | -
sure to include specific information about current communication :

would cry or use vocalizations frequently; however, with the visual schedule, she has reduced these

the critical environmental factors related to potential communicati ] behaviors, had more positive days, and had better success at mealtime. Mealtime was previously an
student. Support your descriptions with references from readings : every day struggle. /
class, and other resources Unable to speak verbally, Talla is a symbolic commupicator. She uses a Vanguard

References Be sure to support your comments by citing a minim communication device equipped with layers of simple, pictorial graphics (Beukelman, 2005 ) prar=53ubls. l/

references that support your inclusion of specific content from the
chapters & lecture notes, handouts, other articl i

Many of the images she uses to communicate are focused on things that she wants at the time: music,

computer, a specific person, etc. Impressively, Talla consistently pushes the “pi C

/ Click to paint (try Shift for a straight line, Ctrl




3 5 4 - . MRS ¢ 2t N 4 J & € 1 v . - Jis N X

ommunication: Video Feedback,

e EditWew Document Comments Forms  Teols  Adeanced  Wirdow Hel Sumisading '}y - DMN1 G BWOG t S Iussemm Q
* hachpul

- -, - A ¢ ) ¢
& Owux - (1 Coambins * - Colabeotaa » o et _./ S 2, forrs = n Mibareds r Cormmn:

y
’ S 28 100 » 5 W \ - .

| ‘ - R A BT v B e o e ol
’

| Afves the reauthonzation of IDEA 2004 many 5ol districts are lorced to reevaluite
|| "

| | '

$ thelt transsion yervewes for sude with daabibbiea, prmanly prepafing students fer

y \

RS

PUHTONy M assenng v re 25 TF D051 SELONCHy eO0UCIL 0N 30d empioymen Educiter

working with students in the area of Branution now k Ui N siratepes Sor Mucents bo 2 e

and wccond in pever sl ndic stior i spetaled trantirg m unctone academicr and

PURity Saed insmruction; and peepaneg stadents by lnkiag them i PPOre sendces atter
|

ool (intp Wl e ed gav) Ome group of sgecial sducton sivdents trethat bemn

bents witd ol el

tudersy apd 1521

prowde the approgriete

LE21 with intellectuy

wdw o Seterm e U specie servem

sabe L0, an SSeument protess should De a0mnateiod. A Lrarditian W ument prowe

mplemented i grder % gather dets o the e dent inthe ares o transton, 2d the ity

o the asseisment thould 1ven be dscustad at the stugeat’s IEP meeong when develoging the

trasas on plan The tranutien plat shouid incleds the stucesty’ strengtihn, preference

g reeds in the aed of prarinien. The pareats of the chid ould ako have rput

when deve ngirg the plan. The team develogs and dscusses the plae, 23 2 part ol the




Student Data




Mary Morningstar, KU

http://specialedu.soe.ku.edu/
mag—morningstar

http://www.transitioncoalition.org/

Mandy E. Lusk, WSU

https:/ /sites.google.com/site/

mandyelusk/

Mandy.lusk@wichita.edu

Thank you for
coming!

Questions/Comments




References

oBirrel, J.R., & Bullough, R.V,, Jr. (2005). Teaching with a peer: A
follow-up study of the first year of teaching. Action in Teacher
Education, 27(1), 72-81.

0Cook, L., & Friend, M. (1995). Co-teaching: Guidelines for creating
effective practices. Focus on Exceptional Children (26), 3.

oCrow, J., & Smith, L. (2003). Using co-teaching as a means of
facilitating interprofessional collaboration in health and social care.
Journal of Interprofessional Care, 17(1), 45-55.

oFerguson, J. & wilson, J.C. (2009). The co-teaching professorship:

Power and expertise in the co-taught higher education classroom.
Scholar-Practitioner Quarterly, (9), 1.




Reflections

oRoth, W. M., & Tobin, K.G. (2002). At the elbow of another: Learning
to teach by coteaching. New York: Peter Lang.

oWenzlaff, T., Berak, L., Wieserman, K., Monroe-Baillargeon, A.,
Bacharach, N., & Bradfield-Kreider, P., (2002). Walking our talk as
educators: Teaming as a best practice. In E. Guyton & J. Ranier
(Eds). Research on Meeting and using Standards in the
Preparation of Teachers. (pp. 11-24). Dubuque, IA: Kendall-Hunt
Publishing.

oVygotsky, L.S. (1978). Mind in society. Cambridge, MA: Harvard
University Press.




